
 

Diploma Programme subject outline —Group 1: studies in language and 
literature 

 

School name 
Basic Academy of International Studies  

School code 
923376 

Name of the DP subject 

(indicate the language) 

Language A:  Language and Literature A1 

Level 

(indicate with X) 

 

Higher 
x 

Standard completed in two years 
 

Standard completed in one year * 
  

 
Name of the teacher who 
completed this outline 

Elizabeth P. Strehl Date of IB training July 2015 

Date when outline was 
completed 

February 9, 2016 Name of workshop 

(indicate name of subject and workshop category) 
Cat. 2: Language A:  Language and 
Literature 

* All Diploma Programme courses are designed as two-year learning experiences. However, up to two standard level subjects, excluding languages ab initio and pilot subjects, can be completed 
in one year, according to conditions established in the Handbook of procedures for the Diploma Programme 

1. Indicate the literary works chosen for each of part of the programme. 
 

 Language A: literature 

Higher level Higher level 

Part 1 This course not offered.  

  

  

Part 2   

  

  

   



 

 Language A: literature 

Higher level Higher level 

Part 3 This course not offered.  

  

  

  

Part 4   

  

  

 

 

 Language A: language and literature 

Higher level Higher level 

Part 3 Merchant of Venice (Shakespeare)  

The Visit (Durrenmatt)  

One Hundred Years of Solitude (Marquez)  

Part 4 Love Medicine (Erdrich)  

Jude the Obscure (Hardy)  

Heart of Darkness (Conrad)  



 

2. Course outline 

 
– Use the following table to organize the topics to be taught in the course. If you need to include topics that cover other requirements you have to teach (for 

example, national syllabus), make sure that you do so in an integrated way, but also differentiate them using italics. Add as many rows as you need. 

 
– This document should not be a day-by-day accounting of each unit. It is an outline showing how you will distribute the topics and the time to ensure that 

students are prepared to comply with the requirements of the subject. 

 
– This outline should show how you will develop the teaching of the subject. It should reflect the individual nature of the course in your classroom and should 

not just be a “copy and paste” from the subject guide. 

 
– If you will teach both higher and standard level, make sure that this is clearly identified in your outline. 

 

 Topic 

(as identified in the 
IB subject guide) 

State the topics in the order you 
are planning to teach them. 

Contents Allocated time Assessment 
instruments to be 

used 

Resources 

List the main resources to be 
used, including information 

technology if applicable. 

 

minutes. One class is 80 

 

In one week there are 2.5 classes. 

  

Year 1 Language and Power Rhetoric : 
-Linguistic 
Imperialism 
-Social Relations 
-Communities 

9 weeks (60 hours) Mock Written Task One, 
Mock Written Task 
Two, and Mock Further 
Oral Activity in 
preparation for actual. 
Socratic seminars with 
debateable questions 
and written reflection. 
Rhetorical appeals and 
fallacies in the news and 
in advertising (student 
activity) ; creative 
writing activity abusing 
fallacies 
 
 

Fallacies and Pitfalls of 
Language (Engel), « Eating 
Christmas in the 
Kalahari » (Lee), « Myth 
of the 
Maneaters «  (Rosenthal), 
« The World’s Language » 
(Bryson), « Shakespeare 
in the Bush » (Bohannan), 
« Social Time : The 
Heartbeat of a Culture » 
(Levine and Wolf) ; « Body 
Ritual Among the 
Nacirema » (Miner), 
« Bicultural Conflict » 
(Sung)  



 

Translation  Intertextuality : 
-Nonstandard English 
-Archetypes 
-Popular Culture 

9 weeks (60 hours)  
 
 
 
 
Written Task One and 
Written Task Two ; 
Further Oral Activity ; 
Socratic seminars with 
debateable questions 
regarding folklore and 
pop culture; skits using 
multiple versions of the 
same folktales (such as 
international versions of 
« Cinderella » and 
« Little Red Riding 
Hood » and versions 
reflective of the time in 
which they were told) ; 
creative writing in which 
students modernize 
selected folktales, 
making them reflective 
of their own lives ; 
function of folklore with 
Brer Rabbit tales from 
enslaved African 
Africans in the 
antebellum South 
(includes use of dialect 
and discussion of 
changing morality) 

 
 
 
 
 
 « What is Folklore ? » 
(Dundes), « Jack and the 
Beanstalk : An American 
Version » (Wolfenstein), 
« Epic Laws of Folk 
Narrative » (Olrik) ; 
« Some Experiments on 
the Reproduction of Folk 
Stories » (Bartlett), « The 
Cock and the Mouse » 
(Cushing), « Four 
Functions of Folklore » 
(Bascom), « The Role of 
Proverbs in a Nigerian 
Judicial System » 
(Messenger), selected 
international folktales, 
Shrek, Things Fall Apart 
(Achebe) ; When Animals 
Talked (Faulkner) ; 
Smithsonian Institution’s 
Slave Narratives ; Disney’s 
Song of the South 

   

   



 

Year 2 Textual Bias News reporting : 
-Bias (covert vs. 
Overt) 
-Visual versus written 
text 
-Perspectives  

9 weeks (60 hours) Written Task One or 
Written Task Two 
(student chocie) ;  Mock 
Paper One ; structured 
debate regarding media 
rights and the First 
Amendment ; interviews 
with immigrants and 
exchange students on 
current events and 
perspectives ; creating 
own political cartoons 
from alternate 
perspectives 
 
 
Written Task One or 
Written Task Two 
(student chocie) ; 
Further Oral Activity ; 
Mock Paper One ; 
Socratic Seminar 
regarding the defintion 
of literature and who 
decides ; definition 
essay in response to 
Socratic ; informal 
presentations ; 
interviews of both 
younger and older 
people regarding music 
tastes and morality of 
modern music 

« Language, Appearance, 
and Reality : Doublespeak 
in 1984 » (Lutz) ; political 
cartoons from the US and 
global 
(http://www.politicalcart
oons.com/ and other 
sources) ; video excerpts 
from CNN, Fox, BBC, and 
Al Jazeera, and other 
sources 
 
 
 

 

Social media trends 
(Facebook, Twitter) ; 
satire (The Onion) ; fan 
fiction (texts inspired by 
Harry Potter, Twilight, 
etc.) ; music from 
different generations 
(audio and lyrics) 
 
 
 
 

Popular Culture Entertainment : 
-Deliberate 
manipulation of 
audiences 
-Stereotypes 
-Diversity of 
audiences 

9 weeks 

   

   

http://www.politicalcartoons.com/
http://www.politicalcartoons.com/


  

 

3. IB Internal and external assessment requirements to be completed during the course 

 
Briefly explain briefly how and when you will work on them. Include the date when you will first introduce the internal and external assessment requirements, 
when they will be due and how students will be prepared to complete them. 

 

**In order to enhance the flow from one topic to another, balance assessments across year one and year two, and address texts in alignment with 
Paper 1 and Paper 2, this course will be taught in the following order :  Part 1, Part 4, Part 2, Part 3. 
Year One (11th grade) 
Part 1 of course :  Language and Power.  Jigsaw read Fallacies and Pitfalls of Language (Engel) to strengthen reading skills with informational texts and 
introduce students to rhetorical appeals, fallacies, and logic.  Series of three group presenations to strengthen presentation skills.  Series of articles 
about English as a «global language », rhetoric, propaganda, language as a reflection of culture (and culture as a reflection of language).  Introduce 
Further Oral Activity (requirements, scoring).  Mock FOA (planning conference with instructor, peer feedback, teacher feedback, written reflection).  
Introduce Written Task 1 (rationale, requirements, scoring) and 2 (areas of study, questions, outline, scoring).  Mock Written Task One and Two with 
peer review, teacher feedback, and revisions.  9 weeks. (Quarter 1) 
Translation :  Intertextuality.  Series of articles about folklore (definitions, common archetypes, functions, cultural connections) plus folklore from 
around the world.  Compare and contrast tales for patterns and purpose.  Use of proverb and folklore in Things Fall Apart.  Modern retellings, both 
print (multiple genre) and other media.  FOA.  Written Task 1 and 2 (with time alloted in class for brainstorming and drafting).  9 weeks. (Quarter 2) 

Year One (11th grade) 
Part 4 of course :  Start with Heart of Darkness (make connections to Things Fall Apart).  Literary analysis, cultural and historical context (African 
history, human rights), point of view.  Text read mostly in class.  Students annotate, marking motifs, themes, and purpose.  Mock Paper Two (Introduce 
question types, scoring).  Jude the Obscure.  Literary analysis, cultural and historical context (role of religion, role of women, social hierarchy).  
Students will read using literature circles (read at home and in small groups in class ; completing alternating roles daily such as writing discussinon 
question, illustrating, tracking new vocabulary, making connections to other areas of study and real life , and summarizing)  supplemented by regular 
large group discussion.  Mock Paper Two. Love Medicine.  Literary analysis, cultural and historical context (Native American history, role of women, 
social hierarchy, role of religion—Native American beliefs and Catholicism).  Students will read using literature circles (read at home and in small 
groups in class ; completing alternating roles daily such as writing discussinon question, illustrating, tracking new vocabulary, making connections to 
other areas of study and real life , and summarizing)  supplemented by regular large group discussion.  Practice Paper Two.  Mock IOCs (Teacher 
models with familiar text.  Discuss rubric. Students select passages with partners and practice under similar conditions.) Mock Paper Two.  Written 
Task 1 or 2.  IOC.  18 weeks. (Quarters 3 and 4) 



  

Year Two (12th grade) 
Part 2 of course :  Textual Bias.  Students will explore both current and historical events, collecting both primary and secondary sources from a variety 
of outlets: mainstream and independent, national and international, social media and traditional reporting.  Students will explore biases around them 
and reflect upon their own personal biases.  Rhetoric and propaganda will be reviewed and advertising analyzed, including methods of manipulation.  
Introduce Paper One (requirements, scoring, previous prompts) and Mock Paper One (peer review, teacher feedback, rewrite). Written Task One or 
Two. (Quarter 1) (9 weeks) 
Popular Culture :  Students will explore modern entertainment and compare/contrast it to entertainment from previous generations and explore the 
differences in standards and morality and the reasons for change.  Students will analyze popular media for allusions and influences, determining how 
the past still influences the present.  Mock Paper One. FOA.  Written Task 1 or 2 (based upon choice for Quarter One) 9 weeks. (Quarter 2) 

Year Two (12th grade) 
Part 3 of course.   
Quarter Three :  The Visit  (symbolism, social message, comedy and tragedy).  Read aloud in class in parts.  Student illustration of set and student 
casting activities with famous performers.  Supplemented with excerpts from Broadway musical with discussions how change in genre alters tone and 
meaning. Mock Paper Two. Merchant of Venice (changing views social message, gender roles, and protagonist/antagonist, comedy and tragedy).  
Read aloud in class in parts with contextual information about Shakespeare’s England and antisemitism. Creative Writing : modern version of Merchant 
of Venice with same themes but modern language and setting.  Excerpts from different video productions.  Compare/contrast to each other and to 
original text. (9 weeks)  
Quarter Four :  One Hundred Years of Solitude (symbolism, social messages, magical realism, plot structure, narration/POV).   Students will read using 
literature circles (read at home and in small groups in class ; completing alternating roles daily such as writing discussinon question, illustrating, 
tracking new vocabulary, making connections to other areas of study and real life , and summarizing)  supplemented by regular large group discussion. 
Creative writing activities with magical realism.  Mock Paper Two.  Written Task 1 or Written Task 2 (based upon choice for Part 4).  9 weeks. 
(Quarter 3 and 4) 

 
 

4. Links to TOK 

 
You are expected to explore links between the topics of your subject and TOK. As an example of how you would do this, choose one topic from your course 
outline that would allow your students to make links with TOK. Describe how you would plan the lesson. 

 

Topic Link with TOK (including description of lesson plan) 



  

Popular Culture « When does a text become defined as literature ? »  Students will analyze popular media (print and nonprint) for 
archetypes and intertextuality, work to define the concept of « literature ,» and defend positions on whether or not 
chosen texts meet their definitions. 
Sample Lesson : 
1.  Review :  Informal writing activity and then discussion in which students review common literary archetypes. (Day 1) 
2.  Socratic Discussion :  What is « literature » ?  Students will work as a group to define the concept by discussing what it 
is and what it is not.  This discussion will include both print and nonprint examples to foster ideas and promote new 
thinking.  Also, students will be given samples to compare and contrast ; for example, is a painting literature ?  What about 
a poem inspired by that painting ?  If the painting can be literature, can something natural but insprirational also be 
literature, such as a flower ?  Must literature be created ?  Must it be consciously created ?  Must it have a message or 
deeper purpose than to just exist ?  Must it communicate and, if so, how clearly?  Why, as a society, do we have texts that 
we call « literature » and others that are merely « texts » or « fiction » ?  What message does a bookstore send when it is 
full of books but only a few shelves are labeled as literature ?  Is this message accurate or not ?  (Day 2-3) 
3.  As part of the reflection on the Socratic discussion, students will write the definition the class developed and compare 
it to their own, discussing why and how one definition seems more appropriate to them.  They will also examine the 
biases they brought into the discussion, whether or not those biases changed, and how the discussion impacted their 
personal thinking. (Day 4) 
4.  Informal Presentation :  Students will bring in items, two each :  One they consider to be a work of literature and one 
they consider not to be a work of literature.  They will quickly present each item and share their reasoning.  The class will 
then have an informal debate in which they determine whether or not items are properly classifed.  Items that defy clear 
classification will be placed into their own category. (Day 5-6) 
6.  Students will compose definition essays in which they address the question « What is Literature ? » The essay will need 
to include their definition compared and contrasted to common definitions from society as well as examples and non-
examples, both from class and from outside experience.  It will also need to include a discussion of biases, personal and 
societal. (Day 7) 

 
5. Approaches to learning 

 
Every IB course should contribute to the development of students’ approaches to learning skills. As an example of how you would do this, choose one topic from 
your outline that would allow your students to specifically develop one or more of these skill categories (thinking, communication, social, self-management or 
research). 
 



  

Topic Contribution to the development of students’ approaches to learning skills (including one or more skill category) 

Language and Power Communication, Social, and Thinking.  Students will study rhetoric (argumentation, propaganda, fallacies, etc.) and 
analyze documents (speeches, posters, advertisements, etc.) for the purpose, intended audience, the use of language, and 
the effectiveness of communication, giving them insight into how others communicate and how communication is 
empowering for both good and bad.  They will also better understand effective communication and the communication 
errors that lead to confusion and a lack of clarity.   
Not only will this unit allow them to explore various forms and modes of communication (speeches, art, arguments) but it 
will also require that they communicate with each other.  The unit requires a series of small group presentations in which 
each group presents a series of three sections from the text The Fallacies and Pitfalls of Language and it requires a Socratic 
seminar.  The presentations are scored on a rubric, with the standard being raised each time, challenging students to 
better communicate and to develop creative ways to share their ideas, such as via metaphors and analogies.  At the 
conclusion of the unit, students complete a practice Further Oral Activity, an assessment that is usually completed in small 
groups. 
Both group activities (the presentations and the FOA) work to develop student social skills.  They need to determine when 
to lead, when to follow, and how to best motivate their peers.  They also need to determine how to offer critical feedback 
without being offensive or demeaning, just as they must in the Socratic express disagreement without expressing 
disrespect. 
The entire unit works to develop their thinking skills, making them consider both their words and the words of others and 
examining their own strengths and weaknesses in communication.  Evidence of their thinking will be clear in the 
reflections they will write, one after each mini-presentation, one after the Socratic discussion, and one after the practice 
FOA.  Through the reflective process, they will examine their growth as communicators, their goals for improvement, and 
how the information shared has altered their thinking. 

 

 

 

 

 

6. International mindedness 

 
Every IB course should contribute to the development of international-mindedness in students. As an example of how you would do this, choose one topic from 
your outline that would allow your students to analyse it from different cultural perspectives. Briefly explain the reason for your choice and what resources you will 
use to achieve this goal. 

 



  

Topic Contribution to the development of international mindedness (including resources you will use) 

Translation :  Intertextuality Students will analyze folklore from six continents, compare and contrast tales, and work to discover how the cultural 
context is reflected in the tale and how other cultures have impacted the tale across time.  This permits them to see how 
many commonalities exist despite the many differences. 
The unit will begin with students reading, annotating, and discussing a series of essays from the text The Study of Folklore 
(Alan Dundes, ed.).  From these texts, they will determine a definition of folklore, understand the « laws » of folklore, and 
be able to identify the four main functions of folklore. 
Students will then pull folktales from a series of children’s books in which tales from Asia, Africa, and the Americas (Native 
American and African American) are shared, and they will research how the chosen tales reflect the culture from which 
they come.  For example, a student may select a Brer Rabbit tale from African American lore, study the connection 
between the Brer Rabbit as a trickster and Brer Fox as an oppressor and make the connection to the enslaved people in 
American history.  They may then extend that connection and look at the role Coyote plays in Native American folklore.  
Another student may read a tale from India and examine the role of the family in Indian society, comparing and 
contrasting the tale to one from Japan.  They will also examine these tales in light of the rules and functions discussed 
earlier to determine whether such rules and functions can be considered universal or if they are Eurocentric in nature. 
Students will then have the opportunity to study commonalities across literature, reading versions of Little Red Riding 
Hood and Cinderella from across the globe and across generations, working to determine why the tales are so common 
and how tales spread across cultures.  Adding to that, students will view modern media (such as the movie Shrek) and 
analyze how modern texts borrow from the old via allusions and archetypes and debate whether such texts can now or 
ever will be considered folklore. 
Students will then read « The Cock and the Mouse, » an anthropological account by Frank Cushing in which he describes 
an Italian tale he shared with a group of native elders in Africa and how that group within one year had adapted the tale 
to reflect their culture.  Students will work to define the concept of « culture », explain the culture(s) they feel they belong 
to, and rewrite a folktale of choice to reflect their personal culture. 

 

7. Development of the IB learner profile 

 
Through the course it is also expected that students will develop the attributes of the IB learner profile. As an example of how you would do this, choose one 
topic from your course outline and explain how the contents and related skills would pursue the development of any attribute(s) of the IB learner profile that you 
will identify. 
 



  

Topic Contribution to the development of the attribute(s) of the IB learner profile 

Texual Bias Reflection and open-mindedness.  Students will examine media from various sources (local, national, and international) 
and explore how different media outlets report controversial topics.  They will reflect upon their own biases and examine 
the sources in light of those biases, working to remain open-minded to outside opinions and new information. 

 

8. Resources 

 
Are instructional materials and other resources (for example, equipment for recording if you teach languages A or room for the performance aspect if you teach 
literature and performance) available in sufficient quality, quantity and variety to give effective support to the aims and methods of the courses? Briefly describe 
what plans are in place if changes are needed. 
 

Recording equipment (microphone, software) and an isolated room are being acquired for IOCs.  Money for substitute teachers is also budgeted so 
that the teacher facilitating IOCs has classroom coverage. Texts have been requested and budget money is being set aside to ensure that students have 
the books needed.  The internet will be unblocked where needed in order to broaden the resources available to students.  The classroom is equiped 
with an LCD projector, sound system, and a computer for FOAs. 

 
 

 


